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: estion see™
S1tpossible to write Without paying attention? At first the qu
absurd: How could words

f ou
move from your brain to your keyboaidplezpw
Weren't paying attention? Writing doesn’t just happen. And e ing hap”
" (Xt while walking an even while driving, which shows that writl n now
full attention, And of course, stuCl‘ents ce
the Net and snapchatting their friends- en as
On response to the mistakes that happ off the
he command to “pay attention.” You SFep pefore
curb ingg ONcoming traffic ang are pulled back to safety by a friend just aming
YOu would haye been i, “Pay attention!” You're sitting in class daydred wa
w‘hen your teacher calls on yo, “Pay attention!” You're in a crowd ar.\ s 100
directly ino Stranger. “Pay attentiony” In each case, the command arfV
late: i’ ess helpful guidance than itis a rebuke. aying
€ WaNtyou to think of Writing not as a way of proving you were epd this
attehtlon but as 3 Way of paying attention. To this end, we've populat min
S€ction wich €552y that explore houy writing can be used to train thﬁeect on
to focus ang the eye 1o see. We also explore using your writing to "€ e
OT’V.VOK.l think and op, how you imagine the thoughts of others. When yoted in
Whiting in these ways, you are Practicing being engaged with and interes
the worlq,

L

Pensall the time Wwithout one’s
Write papers while also surfing

Funnily enough, a comm
result of being distracted js ¢



On Learning to See

When Betty Edwards started teaching high school art classes in the
late 10605, she was baffled as she watched her students having trouble
§rawing simple, familiar objects. If they could see that the orange was
" front of the green bottle, why did they draw the two objects next
0 each other? Why was it that the ability of her students to express
t}_lemsdves veibally and to reason mathematically had improved from
kmdergarten to high school, but their ability to draw hadn’t changed
much since the third grade? And when her students eventually figured
U how 1o produce drawings that were more accurate, why did the
Mprovement seem to take place all at once rather than gradually?

Around the time that Edwards was pondering why students who
arned easily in academic classes had so much difficulty in art class,
Jeuroscientists Roger W. Sperry and Michael Gazzaniga began publish-
“.lg Teports that suggested that the two sides of the brain did different
Kinds of mental work. The left hemisphere, where language was typically
h.ouSed) Was more systematic and linear. The right hemisphere was more
Vl.sual, Spatial, and synthetic. Once Sperry and Gazzaniga’s research g‘—‘_t
i‘(::ﬁglup _bY the Qopular press, it was reduced to a simplc. binary opposi-

i € right brain is creative and the left brain is analytical.

Edwards used this research to make sense of the difficulty her stu-
dlems had seeing what was right in front of them as well as the break-
;:(}:‘;%:S th%y e’fperienced when they suddenl.y bengn to see di.fferlﬁlntlys-
Risp beinards.s View, students were rewarded in their ac'adcmlc C i)slsl(l?d
., bge\’lel‘bal a?d analytical thinkers; they were requlred? one C )

eft-brained. But to draw well, they needed access 10 v1su.a >

»and synthetic thought; they needed to find a way to see with
brain. To trigger this apparent hemispheric shift for her stu-
dwards developed exercises that quicted the verbal, analytical,
that v; tematizinvg thinking rewarded elsewhere in the curriculurri, SO‘
Visual, Creative, and associative thinking could come to the fore. As
oped these exercises, Edwards was beginning to understand
order to learn how to draw, her students had to stop nam-
At they were trying to draw and start seeing what was in front

Perceptyg)
the righy
dents, g
and Sys

She de\,el
that: in
ing wh




PAYING ATTENTION

without
¥—as related lines and connected Spal(j; Jearn to
Names, If they stopped saying “hand,” for example, they' (t:(ihe end of 'a
stop drawing the symbo] for a hand (five stick ﬁngers a sprerny tloat 8
stick arm) gpq could instead begin to see the intrlcatff Pl  keyboard
r hand resting on the edge of a p a?tlcu aoperation?
anation of the brain’s two do'n.m:iar; it makes 1t
Modes makeg 5 kind of immediate, intuitive BEPSEE e h ’W to toggle
Sound like g1 you really have tq do to draw is to learn O[h thoughs
the switch between your left brain and right brain. The truor;lplicated
i brain ang learning how to draw are Tnore; right-brain
of a sharp division between left-brain an it is more
function Suggests. We now know from neuroscience, = clazed With
accurate ¢ 52y that activity iy, the right hemisphere is Corﬁemisphefe
Creative apq divergent thinking anq that activity in the_leftl right part
is correlared wig analytic ang convergent thinking. Whll? t leour whole
Of your brajp contributes g gooq deal to creative poterfual’ yrk-
brain hag o work in conceert for yoy to engage in Creatwe. Woa drawing
In 4wy, New Mind, Dapie] Pink describes attending ning jus*
class bageq o0 the methggs developed by Edwards and l-e;r this new
how difficuly i ;4 10 get the whole brain to play along V.Vlt hile 100k”
Wy of seeing His firg; Atempt at drawing g self-portrait W and 1ips
Ing at his gy, N @ mirror yaq simply terrible. The eyes, nos;’e huma?
Were clumgy Cartoon versjop of these basic components of t. ally car”
face. Pinjes Placement of these features in hig drawing was equouth ats
toonish apq bore little relation to where the S¥cty Doge, anq r;lt in front
found op areal humgp face. Pink couldn’t draw what was rig cause Dis
of him, the most familiar, fecognizable part of himself, be embere
preconceptions aboyt faCCS\WhiCh his teacher called “rem s of the
$ymbo|g from childhood”\blinded him to the actual Contoureded 1o
face looking back at i, in the mirror. To draw better, Pink g:e seeing
“lop Naming, Analyzing ang judging what he saw and pra.ctl‘ petwee?
and Sketching lines, Patterns, relationships, and relationships

i g f simplicity
relationship. He haq ¢ Practice finding increments o
Compley Patterng of lines apng Spaces.

h
; mroug
¢ belieye that the kind of seeing Edwards aims to trlggef at 5
€aching Practice jg i of the kind of Seemgth o “abis
> Edwards herself says

Made by 5 Particula
Edwardg’g expl



ON LEARNING TO SEE
C1 ide from drawing—
ability to gee things differently has many uses 1r'1 hfi ;i;dalthough it surcly
10t the least of which is creative problem solving. dS’S’ i
Seems contradictory, we adapted a couple of Edwar it o
Souain the dominance of language o serve 'o . Owrrleative process.
think differently aboyt the role of language in the ¢

; lenty of light
Portrait. Start by finding a spot with a mlrroU:?:gz el
Where yo, an work comfortably for at least 30 mmut:;. o' give 1 biefats
blank sheeg of paper, draw your face. Do your best, a

i look

drawing may

all your facial features looking back at you. The
»and that’s okay.
X

Ne
featyre

You've got

K he relationships between

tlook carefully at the shape of the features aI.‘Id t e

S and think aboy how and why your portrait turng e

Went righy Where diq You successfully transform pgrce7pljzw s ol

Went Wrong? What did you not see as you were drawing? e Wiy

You were completing this exercise? How did you fe'el when );55ment e
Asafing) Step, take at least 15 minutes to write an ass

Seeing thae generated yoyr self-portrait.

o / u see with-

o thi Exercise, you will use a trick of Betty Edwards's that helps yo

out nami”g~dr

o 1 ive Edwards’s
awing an upside-down image. We'd like you to g

eXercise 5 try, following these instructions.

1.

i duced
i awing repro
Gather Your materig|s. you'll need the Egon SchlGl.‘le jr i ey
ON page 38,a pencil, an eraser, and a sheet of unl|n|easlz lichteg
Quiet place Where yoy won't be interrupted for at le

ne off, close your

When You're ready o begin drawing, turn your cell phoveryching 5t e

|aptop, and take off your headphones. You should do e

1 give thi exercise your undivided attention.

3 While Youare makin,
Yy not ¢ fig

ing right-siq

iele line drawing,
g your copy of the upside-down Schiele Ilrr\\z i
g t
ure out what you are looking at (an,d don tbt;rtzr bS5
€ Up until after you're finished). You'll do a
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ON LEARNING TO SEE

aren't trying to name what you are drawing. Focus instead on the lines in
the drawing, the relationships between those lines, and the relationships
between the lines and the paper’s edge. Edwards tells her students: “When
you come to parts that seem to force their names on you—the H-A-N-D-S
and the F-A-c-E—try to focus on these parts just as shapes. You might
even cover up with one hand or finger all but the specific line you are
drawing and then uncover each adjacent line.”

Writing

When you are done making your copy, we'd like you to reflect upon the expe-
rience of drawing an upside-down image. Begin by considering the following
questions: Was it difficult to stop naming and to start seeing relationships? Are
there parts of your copy that are more successful than others? What happened
to your sense of time while you were working on your copy?

Then, spend at least 30 minutes writing about what happened in your
mind while you worked on your line drawing. There’s no right answer here.
Think of your writing as a sketch of your mind at work. Learning to see begins
with learning how you see.

Reflecting

In the 1940s, a psychologist named Karl Duncker developed a test of problem
solving that’s popularly known as “the candle problem.” The challenge posed
to participants is to figure out how to attach a lit candle to a wall without it
dripping on the floor below. To complete the challenge, participants can use
only the objects pictured here:

Karl Dunker Candle Problem. — On Problem Solving, Psychological Monographs, 58, American Psychological Association.

Panel A, na



PAYING ATTENTION

the
solve
u would
Take as mych time as yoy need to figure out how yo
; jon, . ins
candle problem, and then write down your solution divation” Pink beg
Next, watch Daniel Pink’s Tgp talk, “The Puzzle of Mo

inute
two-m

§ . und the

talking aboy the candle Problem and its solution at aro

1 u're
hile yo
T . ke notes w
mark, but we want youtolisten to the talk in its entirety. Ta
Watching, Writing d

OWn anything pink says that surprises you. end 45 minutes

After you've listened to Pink’s TED talk, we'd “'fe vau tOdﬂi)n your responSf;
writing a reflectiye Piece that considers the role seeing playe i s ew WO
to the cande problem. Dig solving the candle problem req

i ations of
. implicatio
seeing, a ney way of thinking, or both? What do you think the

the cangle Problem are for learning?

EXPLORE
Writing about

draw, Joh, Ber
and MA in ar
Pianist before
designs book ¢
between how
into words,

seeing is often pr
ger has beep drawj
t history by didn
changing Careers,
overs for 3 living,
We see the wor|q

: arning ©
ecipitated by the experience ’Ck)felaerned 2 BA
ng his entire life. Adam Gopni A dassical
tlearn to draw until middle age. st who
Peter Mendelsund is a self—taughtelationShip
Each of these writers explores the rexperience
and how we put the world of our

Berger, John, Bent
Begin? New Yo
Gopnick, Adam,
Yorker, 27 June ‘ 2014,
N\endelsund, Peter, What we See When We Read. New York: Vintage,
Princ,

Something
0% Sketchbook- How Does the Impulse to Draw
rk: Pantheon, 2011, Print.

Life Studies: What

” New
W
I'Learned When | Learned to Dra
2011, Web,

B0



On Looking and Looking Again

“Pay attention!”

) ng
i »n’t be lo
and it wor ‘
Walk the hay s of any elementary school, a time, all students
alk the hallways e ) udents
before ¥ou hear thig exasperated COmmdﬂt say “pay attention” is
‘ . ’s more
ir teachers mean w. . fha fhr
0 that what their teache i iraae i i i
“sit stil The teachers o Sl g i ;
ing quiet, but wha e e o
an being quiet, p— by ¢ :
? S exmctr)lceﬁcz to behave in
at car heie bodies
their
: how to get
learn early on : e e |
e o Relin® i gnbteh f paying attention
b¢ beginning of the e t of chaos, the
at the be R i
t):ld How does mental focus emerge e ey ‘e
- S one
i es any
] ction? How do
nd out of distractio
of paying attention? o
i “tice 3 o mindr
SWer 1s: by practice. e e B
But whgy kind of practice? How does one p o o B 1o Tl
7 . idanc
The Poet William Blake offers some gul‘dh. poem “Auguries of
= S
aboyy this paradox in the opening stanza of hi
Hrlocence”:

land be quiet.”
to Paying attention th
1o be jg Something th
dNother, g, Students
Class, by getting thej
"he Parado
Seemg irresolva
ive mj
Innep work
Our ap

To see aWorld in g Grain of Sand
And 4 Heaven in a Wild Flower

Holq Infinity in (e palm of your hand
Ang Eternity in an hoyr

On 4 first
O8itig aby
(10 see gy
fyour ha

¢ading, Blake?
ut how
world j
nd), B

; . rop-
§ stanza seems to offer a stralg}:ft;(i‘l;/“;‘:fjvgnt %
o *:catc of deep attcmivefleb ; in the palm
ntz Zrlfiiezi?s;nd); Wasg et fagle lrtliiiltzttcntiveness
UUif this is what it takes to pog flﬂe?or hc:w is one sup-
Of the king Blake describes seems an in1p9851bllliy’ eriencing “eternity
Posed g g, about grabbing hold of infinity or exp
In g hOur”?

Perhaps We've misreaq the stanz
Mepg b

i state-
is making a s
s Blake is m
a. Perhaps
Oth aboy what p

ayin, a volves a ([ W]la“ 1t ”lak(,s
tion m 01 S n
y g tten

N -



PAYING ATTENTION

Possible: “Ty, see

a worl
[is to]

r
” ﬂowe
on in a wild 5
din a grain of sand and heaven o in an hout:
rnity e 3
hold infinity i e palm of your hand and eten s 5 “Sce'n
§ s 5 ou ca ai
Read thijg way, Blake’s Verse is saying that, 1f.Y flower.” you Can‘g i
world in g grain of sapg» or “a heaven in a wild beyond the limits
ey
aceess 1o realms beyond what you know and eVegal s
s ernal. i
thought—yqy, can reach the infinite anq the et he practice of Wr
From Blage’s Poem we could conclude that ¢

o of
. a gralﬂ
y rticular (
Poetry hag trained Blake’s mind to focus on the pa
sand, g wildﬂower) unt

. a VVOrldJ
il it leads to something muCh. l;lrgug;f itemiFy)ci
a heaven) and onward ¢, realms beyond measufet (tlk?e attentive mik
OT¢ generally, we can say that Blake shows us tha
8enerateg Insigh

by
ves

. d mo

g cts an

1S, connections, ang beautiful obje

inference, analo

> and metaphor,
Doeg this megy

t

den

; d stu

i stracte ”p

0 that, instead of commanding a ﬁrs d be a poet !

> . “sit still an t
. sit sti nd

0 “pay attentiop” teachers shoylq try saying, P »

d wouldn’ work any better than o't be a poet

oet ca
> of courge: first, even the best p

L aying
. ssult of P
: - ssible resul
€Ommand; a4 s¢cond, poetry ig only one possib

altentiop,

e
. agall’l'
1o say, “Practice looking ancillooiznin exeﬁ
admire, Ann Berthoff, deve (;fi)nd of seelﬂg
€ 10 help you experience the orld, Berth© k
Students to resee the natural W tfish, the huSt
ner of organic objects—a sta each stude?
Pressed flower—and then have
e to study for a wecek. —— :
his €xercise, you’ll need tO. s¢ You shot
g from the natura] world will do.

T We greatly

Ve adapted he
bes. Ty get her
would bring ¢ class all mq

of g Cactus, drieq reeds, g
take ope of

cise that we’
Blake descri

the objects ho
or oyr version of t

r own}
—anythin
choog :

€ ask that, for seve

10 minute®
spend at least

1 straight days, you spend a

recording your observay;

veselected.
ons of the object you’ve eelectel like, written
ere’s ap Xample of whyy 4 day’s entry might look
Erik on day fiye.
Clearly th

besides
ehydrated ang dying, and Y‘et’ o form
" dismemberyy, | imbs, it still has the sam



IN
ON LOOKING AND LOOKING AGA

: colors
and design as it did when I first took it home};i"rll“hzlse e
of the leaves have noticeably changed, but not th:T way I'm
visibly changed as far as I can tell. Of course:jay 1 12id my
seeing this object has changed since the first
it. : ; le
eye”i‘;llgr(;narte definitely patterns that are quite unm:;;elk::n_
and on this plant, For instance, the mini-stems

) to the entire
fiect the buds to the stem that connects back
Organism: there are ]

all about of e
light the bud
mini-branche

in

even of these mini-stems, anc? tl'l‘ey a::
qual length. That is interesting. If it 150 fsltlhe
s seek, I would think that maybe Oneher g
s would push itself SRR fartt natu-
80 a8 to receive more energy for its own sgrvwal.il;agy i
rally, thege buds are probably not compet}ng ford ecel e
rather gre working together for the survival an
the entire plant,
I cannot help but draw a
here. yq
funcyj
you ¢
of g

connection to a human bOdg
U can find multi facets and numerous pa;;s fjlrclt:
Ons of parts within a single limb of a b)0d3i' e
an find it in one single human cell. . .. ’'m tli(:lg T
duote from Aldous Huxley [who WAS g ey
William Blake]: “If the doors of perception Wff? it 5
€very thing would appear to man as it truly is, in

1 a

; height and
Person is not just 4 person with a name, a heig
Weight, ang 4 social status;

of electricity, of
Many functiong,

My plant here,
shryp, But if your
that makes thig pl
be describeq as i
CMpirjcq] sense,
a “worqg» descri

each person is also comp(;lsed
g s how
a billion cells that perform who know

at first glance, is just a little‘ piece 1(1);2
eally look at it, there is a IOt. going olrcli o
ant what it is. Can the physical wor S
nfinite? Do we really actually know, lﬁave
of anything that is infinite? Why do wi =
bing something that we have never ebion_
enced? Is thag evidence or a suggestion from‘ our st; o
Sclous mind, our inper Spirit, our unseen self, tk.lat t .
ey thing a5 infinity? Is there infinity present in m};l S
Piece of shrub? | don’t know, but 'm willing to bet t



PAYING ATTENTION

more powerfu] mj

Crosco
b

ical universe
€ more we will be ghle 1q “see” in the physécicl) the idea
around us, and this wjj) further lend Cr?denC be possible
that, yes, with a hecessary perspective, it ma\i’;on’t Kknow it
to hold infinity in the palm of your hand'YO-u e to meditate
unless you haye €yes to see it, or take the U;r'lng to swallow
On it, and eyep then . . | infinity is a tough thi five SEMEgs:
and ascribe tq what we can perceive with our

i1l surely
pes are developed, there will s

But it’s oy Impossible

man

he hu

actions to t ke

Focusing on the plang stem, Erik makeg conm;nz el B_if[o

body, 10 5 quote he’s read in Aldous Huxley, a'nd t lesely llows Eri i

pPoem we used in oyr Writing prompt. Looking clo : bout how
nto his own mind. Thinking a

: ut how
see beyong the plant back i to think abo
plant ig Organized becomes, jn, this instance, a way

anize Perceptiong,

all minggq org

Choose an Organic object from
hold in your hand anq that yoy
over sevep, Consecutiye days, wri
You see,

can

ou

ing that'y

the natural world, something t week. Then;
) a

can keep out of harm'’s way fo;ay about wh

tefor atleast 10 minutes each

your object pose?

What does it point to?
Where did i Come from?

What js j¢ a part of?

hat
b e in any way b
You are free to Move yoyy object, to alter it, or to interact with it Injso rea g
furthers yoy, effort to Understand hoyy it is put together. You can object Ors
Oresearch if questiong come to mind. Your goal is to see how yourtural object '
Nized wighiy, Itself and hoy i Isimplicitly connected with other na

.
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ON LOOKING AND LOOKING AGAI

Write every day.

Ponder what your observat

.
iOI’IS and eXplO ations te” you abOUt
e Object.

Write even if you're stuck.

You try to sketch your ob

ould
i ject, does that help you see aspects you w
otherwise Miss? What if

you photograph it?

te ou thin r ject.
Wrij even j y ink YOU'VE said all there I.S to say ab : y ot |
The e’s 0II|y one rule: don't a ltthpOlllOI phlze your ObJECt Don't giveita
Uma

Nname. Don’t invent a dj
found th

act of |

j e've

alogue between yourselfand your cZibJeTt. Z\S/ e
ject—it displac

at this approach only serves to obliterate the object—it disp
oking and looking again.
Reﬂecting
After you've com
tN with the follo

would yoy descri
you've Written, h

've writ-
pleted your seven days of writing, rereacli Wh?tlgzl:r\:g, how
wing questions in mind: At the enq of a.l y(;ugased o ka
be the organization of your organic object? King? What did

oW would you describe your own way of IEOt kiﬁds of ques.
You see right away? What did it take you a while to s'ee? Wha iy
tions did yo,, ask automatically? What kinds of questions emerg
Process?

Write an essy
again hag helped
attention jp, parti

i i looking
y that reflects on what this exercise of looking and

ing i d about paying
You to recognize about seeing in general an
cular,

EXPLORE

i i ething
-ooking learning, ang rethinking can turn the or'clmarypmltl(;ns:;h e
eXtraordi”aW- Rachel Carson, Annie Dillard, and Michael 0nd b oy
* familiar objects or places until they become strange a’S e LI E
Carsop lingers by a sea cave that appears only at the year kg
Dillarg looks for hidden treasures in the natural world: mohnaSun e
Ving Squirrels, the sereql of green light that bursts from t gvarieties >
Moment of sunset. And Pollan explores an orchard with 2,50
APPle trees, incl

ay be the
uding an ancient species from Kazakhstan that m y
Origin of al| apples,

P
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n: Houghton
Carson, Rachel, “The Marginal World” The Edge of the Sea. Boston:
Miffiin, 1994, 1=7. Print,

(Available o Google Books viy preview.)

Dillard, Anpje, “Total Eclipse”” Tegc
Encounters, \

i preview.)

. " w YOI’k
aking Groupd: The Call of the Wild Apple.” Ne
Times, 5 Nov. 199, Web.



On Encountering Difficulty

ts
ist Oliver Sacks confron
In his essay “The Mind’s Eye,” the neurologist Oliver

the conundrum of free will: “To

0 bl
Wllat extent are we—our eXpeI 1ences
ur re

ins. and to what
aCtions~shaped, predetermined, b.'y Ogrt;i;rsl ;onundrum by
eXtent do we shape our own b He- N o Is who were born with
onsideration of a series of cases of %ndmdugzcks wants to make in
sight byt then became blind. The point that respondets becoming
“The Mind’s Eye” i deceptively simplffi b OILee individual. Sacks did
bling i idiosyncratic—that is, it is urgque tot I Rl 0
1Ot always think thig was the case. Initially, he are O SO g
10 going bling were determined by the structu
and thug wepe essentially uniform.

Sacks beging
is thought 1 pe
Senses gain hei
John Hull, blin
Dletely blind 4
Visua] memorj

le of what

ibi me examp

i bing an extre o

his essay by descri ‘ : M

the typical response to going blind, Wrecedes. After

ghtened powers as the ability to see iy it

3 =% n

d in one eye due to cataracts at sevcnteet,only Al

i ccess no 3
. : teadily lost a satn:
t forty-eight, he s o of 586
es butyto what Sacks terms “the vcry 1d<:;1that il
g 1 me
In thi Profound state of “deep blindness,” Hull c.la e
Teferenceg such as “here” and “there” lost meamgg b
‘ -bo S )
Same time, he became what he calls a “whole bnS:te rdi i
Whoge Other sengeg have roared to life to compe

ing with
s of engagi

Vision anqg Who now experiences wholly new way

the worq

o hear from
After first writing about Hull in 19901, Saujks begaf;lictted o
eriences of becoming blind con e o
of how senses covered for eacfll Ote::a-ct it

OFEY’s response to gwing blid a8 ,f ]ehen he lost his
of Hup, instead of embracing “deep blindness” w e
sight i, an accident at the age of twenty-one, Torez et o Tafe
Powers of b “inner eye,” self-consciously laF)orlng\ twhat Threg Tias
Wbility 1, think wigh and manipulate visual lmagles- e 40 Eiviely
one since 80ing blind jg almost unthinkable‘: he ea-rf ST
i mbers by visualizing the operations as i

Otherg Wwhose own exp

Compensatory mode]
ple, Zoltan T,

Our-figyre nur
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e e and ma e

Were written op 4 blackboard; he taught himseli o m-O:hem apart a2n
late three—dimensional images in hig mind, brcakm%acc o the roofnse
recombining the Pieces; he even single-handedly r‘;:l; o petain & 58
his gableq home.What motivateg Torey? A deep ne
of the visyga].
Then there’s §
d EXtensively in
tivated 4 rich g
which allows her

. who has trav“
abriye Tenberken, blind since twel;,: lzind. She.hagj
ele Tibet, often alone, advocating for th lor and feeh? .
ynesthetic inner world, one full of C; nciful descllps
10 use words to paint elaborate ar.ld ld detailed mapn
tons of the outside world, Whie Torey Visualii./,CS hl~gh1301ding on t0 2
and diagramg of the reg] world, Tenberken delights in
inner vision that i Poetic ang playful.
Sacks started oyt looking for a
i Tesponses 1o

ad atrophje

ese
. f th
no
neurological explanatio | visu
d—i.e., that whereas Huﬁ‘

I ‘grave O
"Torey was able to “stav ortex” 85
I function in the visual 5! tentio?

But when Sacks turns his ‘he gisud
ut whe o
e in
imi - )
le who Can see, he Quickly finds g smnl'ar r pegople ol ka
‘Magination of sighteq individuals. some seeing does; someés
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ON ENCOUNTERING DIFFICULTY

Praclice Sec

Researching

Bach of the readings we've inclu
Writer encountering difficulty. C

Mark the moments when the a
revie

the s

ded in this volume serves as an example of a
hoose one of these essays and, while reading it,
uthor encounters difficulty. When you're done,
W the passages you've marked. Are all the difficulties of the same kind? Of
ame importance? Of the same intensity?

How does the writer respond to these difficulties? Write an essay in which
YOU examine the writer’s approach to difficulty. Aithough you might be
fempted to say that the writer’s approach is simply “idiosyncratic,” explore in

8reater degaj| how the writer responds to difficulty that's encountered in the
World of ideas and words,

EXPLORE

Our €ssay on encounterin

he g difficulty works with four examples of how people
Ve responded 1o losing

h the ability to see. The material we suggest here fur-
lt.ker complicates our discussion, Michael Finkel profiles a blind man who sees
"€ a bat. Filmmakers Peter Middleton and John Spinney interpret John Hull's

audio‘didry of his journey inco blindness. A photo gallery showcases images
created by People who are legally blind.
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